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1. Introduction
The ELP (English Language Program) at J. F. Oberlin University is a long-running and
highly successful language program. As part of the Department of Foreign Languages, and
the College of Cornerstone Education, the ELP's mission is to provide English language
education to all under-graduate students on campus.
In their freshman year, all J. F. Oberlin students complete the compulsory Eigo Core
courses (~~.g.:J 7IA, IIA & ~~.g.:J 7IB, lIB). These courses provide students with the
opportunity to improve their language skills in the four main areas (reading, writing,
speaking, and listening) as well as grammar and vocabulary. Eigo Core is designed to equip
first-year students with a foundation in the English language suitable for competent
communication in an increasingly international community.
In addition to Eigo Core, the ELP also provides students with the opportunity to study in
the Extensions Program (~5.g.I -7 A T :/ Y'

:3 /),

which offers nearly 60 different courses

each semester. Extension courses aim to increase students' English proficiency and
confidence in using English by focusing on specific skill areas, such as speaking and
presentation, listening, academic writing, reading, practical writing, and test preparation for
examinations such as TOEIC® and TOEFL®. Extension courses allow students to build
upon Eigo Core and plan a course of study until the time they graduate or undertake jobhunting activities. Extensions allow students to set short-term and long-term learning goals
and work to achieve them.
A large part of education at J. F. Oberlin is the opportunity for students to study abroad in
many different countries. Since 2007, over 1,000 students from the College of Liberal Arts
have participated in the Global Outreach Program (GO Program). A distinguishing feature of
this study abroad program is that it is for first and second year students at any level of
language proficiency. ELP instructors teach and support students in pre-departure orientation
activities, the re-entry process, and evaluating students' progress.
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A central part of the ELP's philosophy is to provide as many different learning
opportunities to students as possible. To achieve this, the ELP provides opportunities for
students to study and use English outside the classroom by offering on-campus,
extracurricular activities and secondly by giving tudents access to a large bank of Internet
based e-Iearning resources. Both of these approaches allow students to extend their learning
beyond the classroom.
One of the challenges faced by university-based language programs with large numbers of
part-time teachers is how to build a shared culture amongst faculty. The ELP's collaborative
Faculty Development (FD) prograin is central to achieving this goal. Our 80 professional
instructors take part in professional development regularly throughout the academic year with a
goa~

of improving skills, curricululn, and knowledge that supports good learning outcomes.

Studying at the ELP gives students the opportunity to become better English language
communicators who can confidently interact with people from a wide variety of cultures.
With a very large and professional international teaching faculty of nearly 80 teachers, from
a diverse range of linguistic and cultural backgrounds, the ELP offers a strong curriculum in
communicative and academic English.

2. Eigo Core: The First Year Experience
In their freshman year, students are required to complete the four Eigo Core courses:
~~ft:J

7 IA (Listening and Speaking) and IB (Reading and Writing) in the spring, and ~~ftIIA,

lIB in the autumn. These courses total four 90-minute lessons per week of intensive English study
designed specifically for the fIrst year students at 1. F. Oberlin. In these courses, the four language
skills (reading, writing, speaking, and listening) as well a grammar and vocabulary are learnt and
practiced through a program of theIne-based units of study and related tasks.
Specifically, the program-wide goals ofEigo Core are to:

• Develop language skills ufficient to enable students to cominunicate in an
international setting, using spoken, written, and online cOlnmunication
• Create and foster motivation to learn and a willingness to communicate in English
• Foster the skills and confidence students will need to continue studying in English
throughout 4 years at 1. F. Oberlin and beyond
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A placement procedure prior to April treams students into three levels by English
language proficiency and determines the level at which they begin to study. Learning
activities are presented and assessed in accordance with students' needs and levels. Lessons
are designed to be interactive, and student are encouraged to be active and independent
learners.
Improving student fluency has been a continuous thr ad throughout curriculum design.
Many students enter the program after completing a typical junior and senior high school
course in Japan. They have studied discrete grammar points, vocabulary, and other aspects of
English, but often tend to be less well-prepared to actually use the language. Transforlning
passive knowledge about the language into active use of the language for the purpose of
communication is an important goal of Eigo Core. While motivation may be as varied as the
students who enter, for all of them, the transition from high school to university affords
chances for new educational experience and approache to learning.
Finally, everyone involved in learning - tudents and other stake holders - expects to see
measurable progress. Language learning i a life-long process and sometimes it is difficult to
see all the benefits of study directly. The ELP has created a pre- and post-study evaluation
using independent third-party testing. Students should expect to make gains in English skills
which will allow them to succeed in future studies, in the workplace, and in their personal
lives. Further, the detailed feedback from testing helps tudents set goals and plan their
studies beyond Eigo Core.

Knowing our students
Designing and delivering a meaningful and effective language learning program starts with
a detailed knowledge of learners. In addition to the knowledge gained from working with our
students on a day to day basis, the ELP u

quantitative data to under tand and describe

them as learners. This knowledge form the basi of our curriculum design process and
enables us to provide meaningful instruction, feedback and advice to our students.
From 2009, the ELP has been using the Computeriz d As essment Sy tern for English
Communication Exam CASEC < http://caec.evidus.com/> as a tool for placement of
students in levels and classes. CASEC i a computer-based test of English language
proficiency which can be done online. During placement, incoming students (approximately
2,200) may opt to take the test online (off-calnpus), or on-campus on designated Placement
Test dates in March.
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The CASEC test is also given to all first year students in December (on-campus). The
December test is used as an exit experience from Eigo Core. Students receive their score as
soon as they complete the test and are able to evaluate their progress. The CASEC scoresheet
provides feedback to students about specific areas of strength or weakness and provides
equivalent TOEIC and TOEFL scores. CASEC allows the ELP to Ineasure proficiency in a
standardized way.
The CASEC placement test results are used to stream the students into three different
levels and these results inform the design process of the curriculum for each of those levels.

Levell
This level i designed for students who have achieved a basic mastery of the Japanese high
school English curriculum. In Level 1 classes, students will experience a less textbookoriented and more natural variety of English. The Level 1 curriculum provides a solid
platform for those who want to continue their English studies at J. F. Oberlin. After high
school, Levell is the next step in being able to actually use English. Many students are more
comfortable reading and need to practice listening and speaking so they can improve their
productive English skills. These students are at the point where they are able to make
significant progress in using English through studying in a communicative language
classroom. Students' productive skills develop from short phrase or sentence length writing
or utterances to paragraph length texts and short discussions.

Level 2
Level 2 learners are usually comfortable with the English language curriculum studied at
most high schools in Japan. Some may feel confident having already experienced studying in
an English-only environment. In classroom discussions, students learn from each other and
from their teachers in English. Level 2 students learn to speak comfortably with classmates
and teachers about people and events in their lives. At the start of the year, Level 2 students
are usually able to understand short, simple English texts. During the first year, they move
from short, personal writing and speech to using a full essay format and sustaining longer
discussions.

Level 3
Many learners in this level can already use English proficiently as a tool for
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communication. Some Level 3 students have lived or studied abroad. Others have a strong
desire to master English and have excelled in high school. Level 3 students generally start
with a mastery of English that enables them to engage in Inore advanced learning tasks.
Tasks in Level 3 may include: reading unsimplified English texts, writing essays, individual
and group class presentations, and group discussions.

More Than Language Learning
Eigo Core is a fundamental part of every student's transition to academic life at J. F.
Oberlin University. This course serves a dual purpose: developing language skills and aiding
entry to the university community. Core teachers are fortunate to Ineet with students for six
hours each week for all of students' first year. This allows us the time to build teacher-student
rapport, improve language skills, and create, or re-create, student motivation to learn English
and other foreign languages. The full year of Eigo Core is an experience that shapes students'
attitudes toward university life. This gives the ELP a special role: plentiful engagement with
students as learners and individuals, and extended contact with new students when they may
need support in adjusting to university life.

3. Extensions: Pathways to Success
Extensions are ELP elective courses open to all students from 1st to 4th year. Each year
approximately 2,500 students complete these courses. Extension A courses meet for two
90-minute classes a week, and Extension B courses meet for one 90-minute class a week. As
with Eigo Core classes, Extensions are taught in levels which are designed to match students'
level of ability. There are four levels of Extension courses. In addition to the three levels
described previously, students who are capable of working at very advanced levels are able
to take Level 4 courses. The December CASEC test cores which first year students achieve
at the end of Eigo Core are used to indicate to students at which level they should study.
Extensions provide a wide range of options for students to choose from (See Table 1). Some
courses are for developing specific language skills such as listening, speaking, reading or
writing. Other courses allow students to improve their language proficiency by studying
content that interests theIn, or work on larger task-based projects, such as developing webbased media with other students. A third type of Extension course focuses on developing the
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skills necessary for increasing performances in TOEIC® and TOEFL® examinations.

Eigo Extension A: Level 2

Eigo Extension A: Level 3

Reading and Writing-2

Reading and Writing-3

Communication Project A-2

TOEIC·® Test Skills-3

Listening and Speaking-2

Acadelnic Reading and Writing-3
COlnmunication Project B-3

Eigo Extension B: Levell
Basic Speaking Skills-l

Eigo Extension B: Level 3

Basic Listening Skills-l

Language and Culture-3

Basic Pronunciation Skills-l

Discussing Current Issues-3

Basic Writing kills-l

TOEIC® Test Skills-3

Grammar for Communication-l

English in the News-3

Basic Reading Skills-l

TOEFL® Test Skills-3
Study Abroad English-3

Eigo Extension B: Level 2

Online COlnmunication-3

Discussion Skills-2

Grammar for Communication-3

Active Listening-2
English in the News-2

Eigo Extension B: Level 4

Reading for Pleasure-2

Academic Writing-4

Grammar for Communication-2

Language and Culture-4

Presentation Skills-2
Pronunciation Skills-2
Pre-TOEIC® Listening-2
Pre-TOEFL® Writing-2
English through Media-2
Children's Literature-2
Study Abroad English-2
Language and Culture-2
Table 1. Extension Courses

Extension Pathways
In order to assist students make informed choices about planning what to study, the ELP
has developed a number of suggested courses of study which we call 'pathways.' Extension
pathways are suggested plans that can help students choose Extensions that match their
current level and work toward achieving a particular goal. Students are introduced to the
pathways in the ELP Student Handbook as part of the first year orientation process, and they
are revisited at the end of first year with classroom teachers.
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The six Pathways that have been prepared are:
1.

Academic English Skills

2.

English for Education

3.

English for Communication

4.

Study Abroad

5.

TOEFL® Test Skills

6.

TOEIC® Test Skills/Business English

4. e-Iearning and Online Resources
In the ELP we believe that the Internet should play an important part in building a
community of learners and teachers. E-learning resources increase opportunities for students
to learn both in the classroom and off-campus. In 2006, we created our own homepage,
elpweb.com, to facilitate better communication and learning, and to be an integral part of
J. F. Oberlin University's e-learning initiative.
We also began to use MoodIe for both teachers and students in 2006. MoodIe is a Course
Management System (CMS) that allows teachers to create web-based course sites containing
digital contents and a range of communication tools, such as chat and discussion forums.
MoodIe can also be used for testing and grading. As of 20 11, there are over 200 ELP MoodIe
courses with nearly 5,000 enrolled users.
In online MoodIe sites, students can review content studied in class, develop skills by
completing extra reading and listening activities, prepare for tests and quizzes by completing
interactive games and develop communicative skills by viewing video exemplars of speaking
activities.
ELP faculty also created and maintain the program's website, elpweb.com, with the
following sections and functions:

elpweb.com/homepage
The site explains the structure and philosophy of the ELP. It was visited 1,552 times in 2010.
1,279 of the visits were from Japan, but the site attracted visitors from a total of 42 countries.

elpweb.com/resources
The Resources site offers online resources to support all J. F. Oberlin students wishing to
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improve their English skills. It also supports the ELP Foundation English program by
delivering interactive and informative content to help students prepare for specific assignments,
tests and exams. In the period April 1st 2009 until February 2010, the site was visited 2,854
times.

elpweb.com/courses
The Courses site serves as a directory ofELP extensions courses. Courses are cataloged by
skill, period taught and teacher. Each course has its own page on the site, on which rich
content portraying the aims of the course can be displayed. This is a flexible tool to help
students choo e an extensions course best suited to their specific needs.

elpweb.com/onjapan
Students at J. F. Oberlin create the content at onJapan. This year, students from both ELP
and the College of Liberal Arts courses contributed. As well as acting as a useful resource
for anyone wishing to learn about living and studying in Japan, it also showcases the
creativity and English proficiency of J. F. Oberlin students. In 2010 the site had a total of
5,665 visits. Visitors from overseas came from 113 different countries.

5. Increasing Learning Opportunities on-campus
In addition to the online resources, the ELP also offers students the opportunity to develop their
language skills outside the classroom by offering on-campus extracurricular activities.
The English Conversation Circle <elpweb.com/resources/convcircle.php?> is a social
learning acti ity, where students bring their lunch and sit and talk with each other and ELP
teachers. There is no set agenda or syllabus and students are able to interact in English in a
natural and relaxed setting. English Extras <elpweb.com/resources/extras.php?> activities
are held in fifth period. Students are able to negotiate the activity types such as a movie club,
book club, tutorials and conversation practice.
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6. The GO Program: A Case Study
In 2007, the College of Liberal Arts established a one-semester "language study abroad"
program for its students during the fall of their freshman year or the spring of their
sophomore year. While students are abroad, they attend language programs at universities in
order to acquire language skills as well as achieve an international mindset through
intercultural experiences and exchanges. Students choose a place to study from the United
States of America, United Kingdom, Canada, Australia, New Zealand and Ireland for
English, China for Chinese and Korea for Korean. All students in the College of Liberal Arts
who wish to participate in this program may do so in principle, regardless of current foreign
language ability.
The ELP strongly supports the goals of the GO Program and has been actively involved in
promoting it to students, and in helping students make the most of their study abroad
experience by providing pre- and post-departure learning activities. The ELP also
administers the CASEC test to all GO students when they return to Japan.
In Spring semester 2011, GO students from Cohort 7 (136 students) took a special course
designed by ELP staff to complete their Eigo Core II requirements. The course was taught by
both full-time and part-time faculty. Students were divided into four levels based on the
results of their CASEC test, and assigned to special Post-GO, integrated skills Eigo II
classes. It was expected that the students would return to J. F. Oberlin with different
language skills and goals and the course was designed to accomlTIodate students'
improvements in fluency, a desire for higher level accuracy, and to foster a more learnercentered approach, while also encouraging students to continue their language learning
through appropriate ELP Extensions. Feedback from the students was very positive. A third
CASEC test was administered to the Cohort 7 group upon completion of this Post-GO Eigo
II course.
The 8th cohort of GO students (77 students) completed Eigo Core I and II as first-year
students and participated in the GO Program in the first semester of second year. This group
also took CASEC three times; once in April 2010 for ELP placement, a second time in
December 2010 at the end of Eigo Core and finally in July 2011, when they returned from
their study abroad.
Tables 2 and 3 show the pre- and post-CASEC scores for both cohorts in bands of 49 point
increments. Table 2 also provides a TOEIC equivalent score in bands. Both tables
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demonstrate very positive gains across all bands. Significantly both cohorts have similar
scores in the final post CASEC test. This demonstrates that all components of their English
education at J. F. Oberlin (Eigo Core, Post-GO Eigo Core, and the GO Program itself) are all
contributing to the growth in students' English proficiency. Successful outcomes for students
during and after the GO Program depend upon coordination with the· curriculum and
instruction provided by the ELP.
8th Cohort

7th Cohort
Score Range

TOEIC
Equivalent

Below 250

10- 205

251-300

205 - 240

301 - 350

240 - 275

351 - 400

275-315

401 - 450

315-355

451 - 500
501 - 550
551-600

355 - 405
405 - 465
470 - 545

601 - 650

545 - 630

651-700

630 - 725

Above 700
Total

725 - 935

Students in
Pre-Test

Students in
Post-Test

Students in
Pre-Test

Students in
Post-Test

3

0

4

0

2 0/0

0%

5%

o 0/0

7

0

2

0

5%

o 0/0

3%

0%

12
90/0

1

10

0

1%

13%

0%

13

3

6

3

10 0/0

2%

8%

4%

18

5

12

13 0/0

4%

16 %

5 0/0

17

15

6

19 %

20
15 0/0

13 %

27

22

20%

16 %

9

4

8%
10

12 0/0

13 %

19

35

13

23

14 0/0

260/0

17 %

30%

13

30

3

17

10%

22%

4%

22%

4

14

1

10

3%

10 0/0

1%

13 %

0

7

2

3

0%

5%

3%

4%

136

134

77

76

100 %

100 %

100%

100%

Table 2. CASEC Gains and TOEIC Equivalents
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30% - , - - - - - - - - - - - - - - - -

19

35%

-pre
25%

-l----------~~--_post

20%

---j---------~.-------------

30%
25%
20%

15%

---j---------=o¥--::.ilI~~--

10%

---j-------=~-_I_----~__"IIlk__-

--

15%
]0%
5%

---j-------,~---___.<--------__'!2'r_-----

5%
0%
~

~~

~

~~

Table 3. CASEC Gains Cohorts 7 and 8

7. Faculty Development: Sharing knowledge and building a culture
The primary purpose of Faculty Development (FD) in the ELP is to support and deliver
the coordinated curriculum of the progralTI. In turn, the highly coordinated nature of the
program and staff allows the ELP to carry out FD in a focused and effective way. FD is
always relevant to our teaching experience and goals. This relevance keeps faculty engaged
in the development process: improving our instructional program by developing and sharing
skills, knowledge, and practice in our specific context.

Sources of FD: All staff are possible contributors
FD workshops are held approximately monthly during the term at lunch or during fifth
period. These workshops have a curriculum or instructional skill focus and are open to all
staff as presenters. FD is not owned by one person or a select group; we rely upon every
member of the staff to contribute to development as a team. While there is a leadership role
for full-time staff, we take a peer approach in which all instructors are regarded as experts:
full-time and part-time instructors alike. These workshops build instructional skills but also
allow any staff member to present works-in-progress in preparation for professional
conferences. The ELP also uses expertise from outside our team such as: outside academics,
experts within the university, and commercial instructional materials developers. If a useful
opportunity arises that does not fit our current model, we plan special events. Online tools
are used for direct development and for COlTIlTIUnication and staff cOlTImunity development.
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ELP Leadership Programs
In addition to the monthly workshops, intensive sessions take place at two different annual
meetings. The ELP Annual Retreat is where all full-time staff meet each February for a
4-day on-campus working retreat. The full day schedule is cleared for small and all-staff
working groups with a long-term focus on program reporting and overview, institutional
needs, and student needs. This time outside the day-to-day demands of the semester allows
consensus building and examination of new ideas.
The April Staff Orientation takes place every year on the Saturday before classes begin.
Communicating knowledge and standards from the ELP Director, Curriculum Coordinators, and
other full-time teachers to the many part-time classroom instructors requires time. There is no
substitute for daily one-on-one support for part-time staff, but a full-day orientation every April
before the term begins· is important. The day is conducted in a conference style to present new
developments and review curriculum, policies, and available instructional resources.

8. Conclusion
There are many elements that contribute to the making of a successful language program.
In this article we have touched briefly on curriculum design and management, the use of
technology to increase learning opportunities, the importance of faculty development and the
use of standardized testing to provide feedback for students and teachers.
As the university plans further internationalization and integration with a world-wide
academic community, the ELP will have to continue our current practices and adapt to new
demands. Faculty have effectively responded to the changing needs of students and will
continue to build and extend the curriculum in accordance with the university's mission.
Developments in pedagogy and the application of technology will be informed by our
ongoing reflective practices and quantitative assessment program. The sense of community
and shared purpose that has been a feature of the English language program at J. F. Oberlin
University is key to supporting these changes in the future.
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